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CHAIRS’ REPORT 
 
   Thanks to all FOSAPians who attended the Friday 
Business Meeting in Chicago!  There were at least 16 
of us there, the largest number by far in several 
years.  Discussion made note of our 10th anniversary 
described by Cate in the spring 2003 newsletter, and 
that there is no minimum for a listing in the AAA 
Guide to Departments, allowing brief listings.   
   Topics also covered included reelection of officers 
and discussion of panel ideas for 2004.  [see the list 
of proposed panels elsewhere in the Newsletter.]  
Bob reported that the GAD Board approves of GAD 
financial support for FOSAP members attending 
regional anthropology meetings when they also recruit 
new members, distribute the Newsletter, and explain 
what FOSAP is.  Colleagues attending regional 
meetings are more likely to have the time and 
interest in us than at the national meetings where 
everyone is extremely busy.  The issue of a possible 
name change for us was raised.      
   Our acronym still seems harsh-sounding and not 
necessarily the best public relations name we could 
come up with.  Clare Boulanger suggested a name 
using “Small Programs in Anthropology” –SPA—which 
has promise.  At our November meetings, we will 
reintroduce this issue for your consideration.  We 
then adjourned to the dinner part of our business 
meeting and enjoyed a great meal at Printer's Row.  
   John Gatewood (Lehigh) has constructed a terrific 
website for us that he updates regularly.  The site 
features all back issues of the newsletter, events, 
news, history, and information on joining the 
organization.  It is linked from the GAD site on the 
AAA main site.  Before reading any further check 
out: www.aaanet.org/gad/fosap .  It currently has 
photos from the two FOSAP sessions last year.   
(The old domain name—www.fosap.org—no longer 
works.)  

   At the General Anthropology Division Board 
meetings (which lasted about 7 hours and was 
attended by only 11, at most, and sometimes fewer), 
extensive time was spent discussing what the central 
role of GAD should be. David McCurdy offered some 
history of GAD as a way of understanding the group’s 
on-going role.  GAD sees its primary function as two-
fold: to promote and keep alive the four (or five)-
field approach and to emphasize the importance of 
teaching.  Two of GAD’s sections, COTA (the 
Committee on Teaching Anthropology) and FOSAP 
(the largest unit of GAD, which is the largest unit of 
the AAA) are significantly focused on these 
functions, as is evident from their panels and 
workshops.  GAD feels it needs to place more public 
emphasis on teaching through the AAA.  Teaching 
anthropology is also emphasized by the AAA in its 
Long Range Planning Committee, according to outgoing 
President Karl Heider.  Topics discussed included the 
forthcoming electronic database AnthroSource, 
through which all AAA journals ever published will 
eventually be accessible.  The GAD Bulletin and the 
FOSAP Newsletters, including all back issues, will be 
added to the on-line subscription-based AAA library 
in (or by) 2006.  No fee was known for AnthroSource 
at the time. 
   Susan Sutton volunteered to be the GAD 2004 
Program Chair.  FOSAP’s role and activities have been 
and will continue to be an important part of the 
overall GAD mission within the AAA .   
   Please come to the FOSAP Business meeting this 
year, probably again on Friday but definitely followed 
by a convivial dinner (be sure to check the program 
for the official time and location).  One final point is 
to request a FOSAP person to serve as the  
restaurant guide. We are seeking a good, inexpensive 
place where we can be loud and enjoy ourselves —
volunteers/suggestions should be sent to Bob or Cate.      
Contact:   Bob Myers  myers@alfred.edu 
                Cate Cameron   ccameron@cedarcrest.edu 



  
 ASSERTING ANTHROPOLOGY IN THE    
        LIBERAL ARTS CURRICULUM 

 
INTRODUCTION 

 
John Rhoades, St. John Fisher College, NY 
 
   Four years ago the anthropology major at my 
college was downgraded to a minor as a result of an 
institutional restructuring process.  This was a 
painful experience at the time, and although it has  
been reestablished as a major (but not out of a 
marginal status yet), it certainly made me aware that 
we cannot take our place within a liberal arts 
institution for granted.  Three years ago, I sent a 
notice to FOSAP members asking if anyone would be 
interested to joining in a session on this issue.  
Heartened (actually somewhat alarmed) by the 
response of those who were now, or had been, 
subjected to the same threat I planned a paper 
session on the topic titled "Asserting Anthropology in 
the Liberal Arts Curriculum."  Unfortunately, it was 
not accepted at the 2002 meeting in New Orleans.  
Nonetheless, with the encouragement of most of the 
people who had signed on for 2002, we went ahead 
again and gained the status of an invited session 
under GAD for the 2003 meeting in Chicago.   We 
also became a roundtable instead of a paper session, 
partly because of a request by GAD, and partly 
because it seemed that this topic might be better 
presented with as much sharing of experiences 
between presenters and audience as possible. 
   The session was taped and each presenter and the 
comments of the two discussants were transcribed 
and mailed back to each member of the session.  They 
edited their piece (in some cases providing a paper 
that was the basis of their comments during the 
session) and this is what is presented below.  
Unfortunately, Richard Persico of Georgia Southern 
University passed away in March of this year.  His 
comments were edited by Sue Moore of Georgia 
Southern.   
   The task of transcribing was much more difficult 
than I had anticipated, given the small tape recorder 
I used, and consequently I did not include the 
comments, many of them quite cogent, of people in 
the audience.  I encourage those with experiences 
and strategies for strengthening anthropology 
programs to get in touch with me and perhaps we can 
assemble a further collection. 

   This issue is not going away.  And not only for small 
programs.   As will be seen in the presentations 
below, we can be a very significant part of a 
college/university's mission, but we have to work 
diligently and creatively to achieve this.  My sincere 
thanks to all of the roundtable participants for 
making this an extremely productive session. 
   As of this writing, the San Francisco program has 
not been announced, but I encourage everyone to look 
for two related offerings: the first, following on this 
session, was organized by Carol Morrow and Julie 
Peletier entitled, "Surviving Evolutionary Events in 
Academia," and the second, which I helped organize, 
is a GAD workshop on student learning assessment in 
the context of program review featuring Trudy Banta 
(Indiana University Purdue University, Indianapolis) 
who is a nationally recognized authority on 
assessment. 
 
Contact: jrhoades@sjfc.edu 
 

ROUNDTABLE ABSTRACT 
 
  It may seem obvious to anthropologists that their 
academic discipline, as it enters its second full 
century, must be a necessary and productive part of 
any liberal arts curriculum.  However, anthropology 
programs often find themselves striving to assert 
their place against the challenges of institutional 
restructuring, strategic resource allocation, and even 
competition from other, newer, 'interdisciplinary' 
programs.  This session will examine how 
anthropology's merit as an academic program (major, 
minor, or simply part of general education) can be 
actively and effectively designed and promoted 
within the mission of the larger institution. 
 
  PRESENTATIONS 
 
PRESSING THE ANTHROPOLOGICAL AGENDA 
FORWARD  
Debra Picchi, Franklin Pierce College, New Hampshire 
 
   Franklin Pierce College's institutional ethos 
revolves around its Liberal Arts educational vision 
which is no less than “to prepare citizens and leaders 
of conscience for a new century, regardless of 
whether our graduates’ aspirations are global or 
local.”   This vision is consistent with that of the 
American Association of Colleges and Universities’ 
(AAC&U).  In 2002 it released the report Greater 



Expectations: A New Vision for Learning.  After two 
years of research, the AAC&U calls for a new 
academy in which barriers between practical and 
liberal arts education and between general education 
and major curricula are broken down.   
   Outcomes for such an academy include the 
characteristics of an international learner who can 
integrate knowledge across fields in what 
anthropologists might call a holistic fashion, 
formulate and answer complex questions (which it 
calls inquiry-based education), understand and 
interrelate among global communities (which it calls 
global learning), and engage with diverse civic 
societies (which it calls civic learning).  Many colleges 
and universities, including my own, have paid a great 
deal of attention to this report, and I believe that it 
behooves us anthropologists to formally acknowledge 
it as part of a larger strategy to press our agenda 
forward in institutions of higher learning. 
   Within this framework, the challenge for Franklin 
Pierce College’s Anthropology Department is three-
fold:  to develop curricular and pedagogical materials 
about other societies, thus encouraging students to 
strive for a more global and inclusive, rather than 
local and parochial, perspective; to stress the 
importance of historical and cultural contexts for 
understanding these societies; and to explain the 
methods and theories used by anthropologists in the 
social sciences to study other societies.  To achieve 
this end, we anthropologists at Franklin Pierce have a 
single short motto:  “Be There.”  Below I discuss 
several arenas in which anthropologists might 
successfully press their agenda forward. 
Student Goals 
   Anthropologists at Franklin Pierce were careful to 
actively take part in the late -1990s two-year revision 
of the student goals, in which, we reasoned, the 
general education curriculum would be grounded.  
Originally conceived of as a set of 15 goals for the 
student experience, these goals have recently been 
consolidated into three principle areas, known by the 
acronym of TeaCH.  
?Tolerance & Community – “…demonstrate 
understanding and respect for views and cultures 
differing from their own…”  
?Content Literacy & Integration with Critical 
Analysis – “…have a substantive understanding of the 
way…cultural contexts in a global setting shape and 
enrich our communities and our individual lives.” 
?Holistic Preparation for Leadership and Lifelong 
Learning – “…to serve as responsible citizens and 

leaders in local, regional and global communities.” 
   We fought hard to make certain that key 
anthropological concepts such as “cultural context,” 
“global communities,” and “tolerance of cultures 
different than their own” were show-cased in these 
goals.  Although we would have preferred a more 
positive term than “tolerance,” we were on the whole 
satisfied with what we thought we had achieved. 
General Education Courses 
   General education, or the core curriculum as it is 
referred to at Franklin Pierce, is a second key area 
where the anthropological agenda can manifest itself.  
There were a number of core courses where we 
believed that anthropology could make a contribution, 
but we chose to participate as a department in the 
development and staffing of the junior-level Science 
of Society course.  This course fosters students’ 
ability to think systemically about social institutions, 
power constructions, and culture through the study 
of issues of race and poverty in the United States 
and other countries such as Brazil.  Readings have 
included Death Without Weeping by Nancy Scheper-
Hughes which is an ethnography of northeastern 
Brazilian women who stoically face high rates of 
infant mortality from malnutri tion. 
   I have also contributed to teaching a Senior Liberal 
Arts Seminar where students choose between 
enrolling in sections that are thematically organized 
around “Love and Work” or “Ecology & Culture.”  I 
lead the “Ecology & Culture” version, in which 
students study the environment in a global context. 
Explicit course goals include examining how peoples in 
different societies confront environmental crises and 
developing an understanding of how western ways of 
interacting with the environment differ from other 
cultures.  Because I am working mainly with non-
majors in this seminar, I rely on highly readable and 
sometimes unusual texts to make my points.  For 
example, I have used Barbara Johnston’s Life and 
Death Matters: Human Rights and the Environment at 
the End of the Millennium which is a student-
accessible collection of ecological anthropological 
essays.  I have also assigned with great success Tony 
Hillerman’s The Dark Wind.  This is technically a 
murder mystery set in the Navajo Nation; however, 
layers of anthropological concepts can be introduced 
once the students have been captivated by the 
author. 
   The battle over ownership of, and input into core 
courses, never seems to end.  This past summer, 
social scientists including faculty from anthropology, 



criminal justice, psychology, social work and 
counseling, and sociology programs met in workshops 
to update materials and pedagogical techniques.  Two 
of our three-person department actively participated 
in these workshops in order to ensure the retention 
of the anthropological perspective. 
The Anthropology Major 
   For a relatively small college (about 1,500 students 
on the main campus) we have a large department of 
three full-time faculty members and about 60 
majors.  Our program was recently threatened by 
what our administration called “The Prioritization 
Process” in which a large inter-disciplinary team of 
faculty and administrators looked at how the College 
was distributing its resources.  After a year’s study, 
each major was assigned one of four 
recommendations:  “expand” (predictably Criminal 
Justice received this recommendation), “maintain” 
(Psychology received this), “maintain and monitor” (we 
in anthropology originally received this, but we 
appealed and after a lot of hard work were upgraded 
to “maintain”), and “eliminate” (Women Studies and 
Sociology received this recommendation and have 
been dropped from our catalogue as of this year).   
   In the spring 2003 issue of the Newsletter of the 
Federation of Small Anthropology Programs, I 
published an article about the prioritization process 
and how to best maximize one’s chances for survival.  
As institutions of higher learning try to cope with 
rising costs and shrinking sources of revenue, it 
might seem easy to dispense with something as exotic 
as anthropology.  We need to be on guard against 
such trends. 
International Extra-Curricular Activities 
   A variety of international activities takes place 
across campus throughout a typical year, and we in 
anthropology have tried to provide as much support 
for these as we can.  We are faculty sponsors, attend 
events, make presentations in sessions, or we 
encourage our classes to attend and participate.  I 
have listed some examples below: 
  -The Women's Association deals with a wide range 
of issues that concern women in the US and abroad.  
It is student-driven, but involves faculty and staff.     
   It is linked to a certificate program that promotes 
women’s leadership and an awareness of different 
women’s experiences. Two of our three 
anthropologists have been involved or are involved at 
this time. 
  -The Anthropology Club engenders cross-cultural 
and historic perspectives in students and the college 

community.  Student and faculty members attend 
regional anthropology meetings and bring speakers to 
campus. One of our anthropologists is faculty 
sponsor. 
  -Amnesty International has an active chapter on 
campus that brings the plight of international 
political prisoners and cases of injustice to the 
attention of the college community. 
  -The Ecological Conscience Initiative focuses on 
ways the college can address national and 
international environmental issues and sponsors 
speakers and activities.  One of us has made a 
presentation about Lowland South American 
indigenous uses of resources. 
  -Celebrating the Liberal Arts is an ongoing series 
of speakers, workshops and activities, primarily 
offered by Franklin Pierce students, faculty, and 
staff.  All three of us have made presentations on our 
research in on native peoples of Brazil and on New 
England archaeology.   
  -The Cheney Lecture Series is an endowed lecture 
series that brings national and international speakers 
to campus to address current topics.  Past guests 
have included Bob Abernethy on religious diversity, 
and Jody Williams on international efforts to ban 
landmines.  One of the faculty members from our 
department serves on this committee and was 
instrumental in bringing Jody Williams to our campus. 
Seizing the Initiative 
   Anthropologists cannot afford to lose opportunities 
to press our agenda forward.  All we hear about today 
is globalism, and yet our world remains so 
fragmented.  There is no community with equality, 
cooperation, and interdependence.  After September 
11th, a group of faculty and staff came together and 
started the Global Citizenship Initiative.  This 
project proposed (1) to form a learning community of 
faculty, staff, and students and study the global 
citizenship literature, (2) to infuse selected majors 
and extra-curricular experiences with cross-cultural 
awareness and knowledge about global citizenship, (3) 
to define learning goals that involve culturally-
informed democratic practices for those 
international experiences students enjoy, and (4) to 
involve international students in a more coordinated 
way in curricular and extra-curricular programs.   
   This Learning Community met in monthly seminars 
to discuss texts that include High Noon: Twenty 
Global Problems, Twenty Years to Solve Them by J. F. 
Rischard; Global Citizenship: A Critical Introduction 
edited by N. Dower and J. Williams; and a selection 



of journal articles on post-colonial literature and its 
critics.  We also organized a team to visit a sister 
institution to learn more about international 
programming and explore the possibility of arranging 
a mentoring relationship.  Additionally, the Global 
Citizenship Initiative is in the process of developing a 
certificate program in which students will take 
courses, complete an internship that has to do with 
global citizenship, and participate in a one-credit 
seminar that synthesizes the learning experiences. 
The Future 
   As we go forward, we need to vigilantly keep the 
anthropological agenda highly visible in our college 
communities.  We must keep pressing.  This Fall, the 
Undergraduate Dean of the College and I developed a 
short list of projects we could work on during the 
next two years.  I imagine each of our institutions of 
higher learning could come up with slightly different 
lists.  However, what is important is to have a 
direction and a way to move forward.  This is Franklin 
Pierce’s: 
•Develop a mechanism to monitor, coordinate and 
assess international activities on campus. 
•Continue development of the Global Citizenship 
Initiative in conjunction with a review of the college 
mission and curriculum. 
•Continue development of the Global Citizenship 
Certificate. 
•Work to better integrate international students into 
the curricular and co-curricular activities of the 
college. 
•Improve campus exposure to the international 
activities of faculty, students and staff through 
presentations, exhibits, and demonstrations. 
•Investigate ways to utilize the Internet to improve 
international contacts and discussion among students, 
faculty, and external participants 
•Develop mechanisms to better link on-going campus 
activities such as Celebrating the Liberal Arts and 
the Cheney Lecture Series to international topics. 
•Review the role of foreign languages in the 
development of international awareness. 
 
Contact: picchids@fpc.edu 
 

? 
 

Asserting Anthropology through General Education 
Requirements  
Lourdes Giordani, SUNY New Paltz 

 
   Although the Anthropology Department at SUNY-
New Paltz is involved in wider campus activities and 
has an Anthropology Club, which I help co-advise, and 
is involved in Asian studies and other departments 
(i.e., Latin American Studies and Women’s Studies), 
the truth is that we mainly assert anthropology 
through General Education requirements (GE).  I 
think that in most colleges the bulk of credits taken 
for an undergraduate degree are GE requirements.  
At SUNY-New Paltz 120 credits are required for the 
bachelor.  Of these, depending on the field of study, 
generally 35 to 40 credits are for the major.  Thus, 
general education requirements are the bulk of what’s 
taken.  So again, we reach most students including 
non-anthro majors through general education courses. 
   SUNY-New Paltz has recently reviewed GE 
requirements because it has specific goals and ideas 
that it wishes to promote in this new GE, which we 
call GE III (“the new GE”).  What has happened is 
similar to what is happening at Pierce College.  The 
goals for the general education requirements were 
“hammered out” between the Board of Trustees and 
professors at SUNY-New Paltz; thus, it's not like we 
(faculty) have total control. (The process entailed 
many meetings, discussions, negotiation, and writing 
various drafts.) Here we (anthropologists) had to be 
careful about anthropology because some of the 
trustees, some of whom really aren’t academics, are 
not aware of anthropological terminology or know 
what exactly it is that anthropologists do.  One of 
the ways anthropology (as a department) became 
involved is when I joined the GE Board, a committee 
very much involved in establishing GE III.  Also, 
there was another person in the department, a senior 
member, who was and is part of the Curriculum 
Committee.  So I suggest that if you want control 
over the curriculum you have got to get involved, 
which is a point that Debra made in her paper.   
   When you look at the new categories for GE III 
courses at SUNY (and the same may be the case at 
your institutions), you notice that there’s a desire to 
internationalize/globalize the curriculum.  That helps 
anthropology because we do a lot of international 
work.  There’s also interest in forming a “new citizen” 
who will have some knowledge of the social sciences 
beside the hard sciences.  Hence, at SUNY-New Paltz 
students have to take some hard science courses (but 
they don't have to be lab courses), and some courses 
in the social sciences and humanities.  Anthropology 
has plugged in various areas of general education.  



For instance, our Human Evolution course counts as a 
non-lab GE III science course.   
   GE III courses have to go through an approval 
process; you have to write a proposal and it goes 
through various committees.  So you have to be 
careful how you state your case (present the course).  
For instance, the person who wrote the proposal for 
our Human Evolution course made it very clear that 
we follow the scientific method.  The course was 
approved for GE III and it’s a very successful class; 
generally between 40 and 50 students enroll in it (one 
section is taught). 
   Besides the sciences, there are other GE III 
categories.  GE III courses have to satisfy one of 
the content areas and they also have to satisfy what 
we call a critical thinking competency.  These are as 
follows: 
   GE III Content areas of knowledge 
      Arts (ART) 
      Composition (COMP) 
      Diversity (DIVR) 
      Foreign Languages (FLNG) 
      Humanities (HUM) 
      Mathematics (MATH) 
      Natural Sciences (NSCI) 
      Social Sciences (SSCI) 
      United States Studies (USST) 
      Western Civilization (WEST) 
      World Civilizations and Cultures (WRLD) 
   GE III Competency Guidelines (Critical thinking)  
      Effective Expression--Aesthetic (EEA) 
      Effective Expression--Oral (EEO) 
      Effective Expression--Written (EEW) 
      Ethical Reflection (ER) 
      Information Literacy (IL) 
      Systematic Inquiry (SI)     
 
   There’s the recognition that we have to expand our 
view of what constitutes effective expression 
because some information can be represented well 
through aesthetic media.  Ethical Reflection was 
considered important by both the Board of Trustees 
and the faculty; just think about all the scandals 
happening in our society like ENRON and all the other 
corporate scandals. Hence, we really have to teach 
ethics somehow (it’s difficult to teach) and we need 
to encourage students to think in an ethical way.  
Information Literacy and Systematic Inquiry are also 
considered part of critical thinking competencies.   
   Most anthropology courses go under the content 
areas: Social Sciences and World Civilizations and 

Cultures.  When you consider critical thinking, we 
mainly have courses in Systematic Inquiry, but we are 
trying to get one approved for Ethical Reflection.  
Anthropology has been embroiled in many ethical 
scandals, as we know, and there's a lot here that we 
can do.  Though we at SUNY-New Paltz are a small 
anthropology department, we have quite a few 
courses approved as GE III (eleven so far).  This has 
been because of the work of the people in the 
department and their desire to get involved in this. 
You have to fight when you're a small department so 
that people don't ignore you.  
   I want to make a side comment to Peter Peregrine, 
about what he wrote about the threat of post- 
modernism and the challenges it has posed for 
anthropology in the liberal arts curriculum [see 
below].  I can't really say that this is true for SUNY-
New Paltz.  We have postmodernists at various levels 
of intensity.  [Laughs]  Some are really, really out 
there, right? And some are less extreme post- 
modernists.  In our anthropology department, we have 
one person who is an “out there” kind of 
postmodernist, but other people are not.  Another 
colleague, Victor de Munck, is more of a science type 
and quantitatively oriented.  Yet, none of us are really 
given to theoretical extremes. This means that we, as 
a department, really have to negotiate the curriculum 
and we do.  Even when I consider the institution as a 
whole, we don't have those battles like the one at 
Stanford and some of the major universities.  We 
have to be careful and not assume that the 
postmodern battles are replicated all over American 
academia (or that they have the same intensity).  In 
many institutions it may not be that way and in my 
department it is not that way.  Actually, the GE III 
“mandate” calls for certain ideas that we associate 
with postmodernism and also for ideas/solutions that 
stem from the objective scientific approach.  So it’s 
an in-between thing.  I am very comfortable, quite 
frankly, because I did a BS and MS in Biology and 
then I went to do anthropology; so I'm there in-
between.  Let me give an example of what I’m trying 
to say.  The category “World Civilizations and 
Cultures” has the following goals and objectives 
[presented in a transparency]: 
Goals 
   Courses in the World Civilizations and Cultures 
category will provide students with an understanding 
of:  
 a. The interaction of diverse ethnic, linguistic, and 
religious communities in an increasingly global 



context.  
 b. Distinctive features of the ideas, history, 
institutions, economy, society, politics or arts of at 
least one non-western civilization or culture.  
Objectives 
   Using key concepts appropriate to the discipline, 
students will summarize, relate, and analyze at least 
one of the following: 
a. distinctive features of the ideas, history, 
institutions, economy, society, politics or arts of at 
least one non-western civilization or culture, or  
b. the interaction of diverse ethnic, linguistic, or 
religious communities in a global context. [Note: 
Courses in this category can address objective a or b 
or both. Please indicate this on the course submission 
form.] 
   If you look at this, you notice that it’s very 
anthropological.  You have to look at things such as 
the economy (like institutions and stratification in 
culture, right?). And you can also consider 
interactions.  That allows you to study say the Maya 
people, or the Maya people in relation to something 
else (e.g., colonialism, which is of great interests to 
postmodernists); thus, you can be looking at any 
specific culture in relation to others. What you 
discover is that the criteria set by the institution 
and anthropology really fit well.  Yet, we do have 
competition from other departments (many having 
developed “culture or diversity courses”).  Right? 
(You can all relate to this.)  But we, as 
anthropologists, have to tell people that we can do 
this and perhaps we can do it better than other 
departments, without being offensive to those other 
departments.   
 
Contact: giordanl@lan.newpaltz.edu 
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Scientific Anthropology is Central to the Liberal Arts 
Peter Peregrine, Lawrence University, WI 
 
   I'm here from Lawrence University, and I'm in the 
lucky position of being in a department that is fairly 
strong, actually, and until the recent downturn in the 
economy was marked for expansion.  Nobody is 
expanding at the present moment, but the point of 
my paper was to suggest that post-modernism has 
really hurt us as far as college programs go.  My point 
was that our colleagues learn about anthropology 

from the Chronicle of Higher Education and the New 
Yorker, and what they tend to publish are stories 
about problems and stories about the exoticism of 
anthropology. I'm sure after this meeting the 
Chicago Tribune is going to have a lovely little piece 
talking about all these strange anthropologists and 
the weird things they do, and that really doesn't 
represent the field--it represents the edges of the 
field.  So, my thought on asserting anthropology in 
the liberal arts is that while we absolutely have to do 
it among the students, we also need to educate our 
colleagues about what it is that we actually do.  We 
may spend so much time thinking about how we are 
serving our students that we forget that, at least 
politically, it is our colleagues that have to know the 
relevance of anthropology.  Many times I think they 
have the same misconceptions as the students.  The 
ones that are reading widely may believe that we 
spend a lot of time investigating our own navels and 
arguing about minutia, and some of us do.  But I think 
the vast majority of anthropologists do not.  The 
students, as most of you know, come into our classes 
thinking that all anthropologists wear pith helmets 
and work in Egypt, and some think we dig up 
dinosaurs!  Unfortunately, I have found some very 
intelligent colleagues have similar misconceptions.  
That's the side of the field that gets represented on 
the Discovery Channel and National Geographic, but 
again it is the kind of work some of us do, but the 
vast majority of us do not.  And so the point that I 
would like to make is that it is important to educate 
our colleagues about why anthropology is valuable and 
what it is that we do.  To me the best way to do that 
is to talk about the things that we really do know.  
There are some core ideas that we share.  We may 
fight about them, and rightly so, because they are 
important.  But those fights are not things that we 
need to focus on when we are talking to our 
colleagues, and maybe not even to our students until 
they are in higher level classes.  And so I wrote some 
of those down and I will read them out.  These are 
what I think are core ideas that it would be good for 
us to try to disseminate as much as we can.   
   First is the idea that even the most bizarre 
practice makes sense in its own cultural context, and 
to me that is the idea of cultural relativism.  Second 
is the idea that there are viable alternatives to the 
way we do things in our culture, things that work in 
other cultures.  To me that really is the critique of 
ethnocentrism.  If anything, critiquing ethnocentrism 
is by far the greatest service we can offer any 



liberal arts college.  The more biological side of this 
critique is the idea that humans are a single species 
who are divided by language and culture, and this 
becomes a critique of the biological concept of race.  
The critique of race is a third core idea that we 
should disseminate.  I teach our human evolution 
course, and that course becomes my critique of the 
concept of race.  It has surprised many of my 
colleagues that in a course that counts for our 
quantitative analysis requirement, and that has been 
taken by almost all of our music majors, that 
students gain a rigorous grounding not only in 
evolutionary theory but also in a the very practical 
critique of race.  Liberal arts faculty recognize the 
value of this.  Finally, we share the idea that humans 
are at once biological organisms and cultural beings, 
and that the interplay between biology and culture is 
essential to understanding humans.  To me this is the 
bio-cultural approach.  And the group of students and 
faculty who seem the most intrigued by the bio-
cultural approach are psychologists.  If your campus 
is like mine, there are passels of psychologists 
running around. The other group interested in this 
approach are the environmental scientists, and 
environmental science is becoming very popular.  The 
bio-cultural approach is something both groups of 
students inherently understand, when they find out 
that anthropologists employ this approach, they start 
taking anthropology classes and find them both 
interesting and valuable.   
   I want to add one other note about something my 
department made a conscious effort to do in about 
1998.  I don’t know if we were ahead of the curve, or 
if there was any curve, but I'm finding our approach 
more common now.  We decided to run headlong away 
from area studies and from area emphases.  The 
reason is that we felt that area studies programs and 
departments were taking from us and not giving us 
much in return.  So we do not cross list, for example, 
any courses now that do not originate in our 
department.  We're very happy to serve 
interdisciplinary programs and area studies programs, 
but with courses that come from us.  In other words, 
what we were afraid of, what we were finding, is that 
students were satisfying anthropology requirements 
by taking courses from non-anthropologists, and we 
didn't want that.  So what has happened is that now 
students in area studies programs fill area studies 
requirements by taking courses from anthropologists, 
and we think that is a very good thing.  
   Once we decided to move away from the area 

studies model, we asked ourselves “What is it that we 
as anthropologists can offer students?”  Our answer 
was our methodology.  Anthropological methods have 
developed over the past 100 years and are a great 
gift to social science.  This is particularly true for 
participant observation.  We have a methodology that 
really is vastly superior at least in data collection to 
what most the other social sciences have.  Our data 
analysis methods are probably not anywhere near 
what either psychologists or sociologists have, so we 
have a lot to learn from them as well.  But we 
transformed our major into one in which students are 
taught methods—in a sense, where anthropological 
knowledge comes from.  And what we found out is 
that is what students want.  While they want a liberal 
arts education, they also realize that they need to 
learn skills that they can use, and what has been very 
nice is that many of our students have gone out and 
been able to get non-anthropological jobs by saying, 
“Well, you need somebody who can do interviews with 
diverse populations, I can do that, I've done it; You 
need somebody to do market research on what 
parents want in a diaper, I can do that;” and so on.  
That again has fed back to our colleagues who do not 
see the anthropology program at Lawrence as one of 
people who study the exotic and the bizarre, but 
rather as one of people who have a very rigorous 
methodology that can actually be applied to lots of 
interesting things.  
 
Contact: peter.n.peregrine@lawrence.edu 
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Anthropology and Quality of the Educational 
Experience 
Richard Persico, Georgia Southern University 
[Editors' Note: It is with sadness that we note 
that Richard passed away suddenly in March of 
this year.  He was not able to edit the transcript 
of his oral presentation.  Sue Moore of Georgia 
Southern graciously assisted with this task.] 
     
   Let's take a look at what the others were saying on  
this—a lot of what I'm prepared to say is pretty 
much the same thing, which I find sort of interesting, 
that we are coming to some of the same conclusions.  
We just went through something very similar to what 
you went through and we had pretty much the same 
source of possibilities—enhance, maintain, or 



diminish.  They didn't actually quote out "eliminate" 
but we understood the language and they also ended 
up with adding "maintain with monitoring."  We 
weren't nervous; we ended up with a "maintain and 
actually get a little bit more resources," which we 
were pretty pleased with.  I ended up having to do a 
lot of the report because I coordinate our program.  
We have a 'huge' department with 5 faculty and I'm 
the coordinator which means I get to do the work and 
they don't give me any more money.  But when I got 
to the part where we had to demonstrate our 
centrality to the university's mission I was expecting 
to do a lot of creative writing and I didn't have to.  I 
was able to tell the truth because we had become 
rather central.  The mission statement at Georgia 
Southern is devoted to teaching first.   
   We set out some time ago, actually our program 
started in 1982 with two anthropologists.  There had 
been two before when it was a minor and they put 
forth a major program.  About that time the cultural 
anthropologist decided he had enough and went into 
administration and the archeologist had enough and 
went back to a major university.  I was hired the 1st 
year and Sue Moore was hired the second year and 
we both decided that if we didn't assert 
anthropology pretty vigorously we would be out of 
work.  We took the whole thing as a marketing and 
public relations effort and we were very clear on 
what our core values were.  Basically what Peter was 
saying, we assumed that what we had to offer was 
darned valuable and we assumed that nobody else 
knew it.  I remember one notable conversation with a 
senior member of the Political Science department 
trying to explain that while all archeologists are 
anthropologists not all anthropologists are 
archaeologists with the man scratching his head 
heavily.  I remember having to stress with our new 
Center for International Studies that 
anthropologists—cultural anthropologists—do study 
something other than indigenous peoples.   We began 
by saying we have got to do two things as good as or 
better than anybody else on this campus because we 
are so small and so unknown.  One: we're going to 
have to make a lot of noise, which had to be really 
good positive noise.  We can't irritate anybody too 
much, but we've got to be seen.  Second: once they 
see us, we have got to deliver a quality product.  So 
simultaneously we began publicizing anthropology to 
the faculty and administration .    
   We were already in the core curriculum as an option 
in the social sciences.  That gave us some natural 

audience.  At that stage we would have about 60 
students in introduction to anthropology per quarter.  
The school was about 6,000 students at the time.  
We found that once students got into the course 
they liked it.  The hard part was getting them in the 
front door.  At that point students took what their 
advisors told them to take.  We had to get the 
faculty to understand that their majors would 
benefit from taking our course in the general 
education requirements, and then we recruited our 
majors from our introduction to anthropology course.  
We had a fairly new Center for Undeclared Majors 
run by one of the more formidable figures on the 
campus at the time.  Half the faculty hated her and 
the other half were afraid of her.  Where angels 
fear to tread, anthropologists dash in.  I got a 
meeting with her, and I chewed her ear for a solid 
hour.   I don't know that I convinced her but she was 
impressed by the chutzpah.  All of a sudden our 
enrollment in Introduction began to go up because 
other faculty in the Center for Undeclared Majors 
suddenly were aware we were there and had just 
been told what all we can do.  During the advisement 
season, the Center for Undeclared Majors took 
volunteers to advise and so we volunteered.  This 
allowed us to make our presence known to the other 
advisors in the Center.  Pretty soon it got to where 
nobody would list the social science options without 
mentioning anthropology because somebody would 
pipe up and say don't forget anthropology. 
   We put on public programs, invited the general 
public in as well as the newspapers.  The 
administration loved it when there was a newspaper 
article about the University doing something nice 
that didn't cost them any money and they got to look 
good.  We became regular feeders to the community 
press.  We did a lot of public programs and I ate 
more rubber chicken than I knew existed.  School 
presentations were frequent and I now get kids in my 
freshmen classes that say, “Oh yeah you spoke in my 
class when I was in the third grade.”  My usual 
response to that is, “Yeah right after class I’ve got 
to go score some Geritol,” but the bottom line is that 
all of those public presentations are working.  
   Then came a new program in International Studies.  
We kicked and screamed until we got on the 
committee.  They wanted to do stuff that was 
essentially cultural anthropology.   They didn't know 
it was cultural anthropology.  We said it's cultural 
anthropology and we'll do it for you.   As Peter was 
saying we cross-listed anthro stuff with 



International Studies but we didn't cross list them 
back the other way and for the same reasons he was 
talking about. 
   On the other side once we got them in the front 
door, we had to make sure we delivered quality.  We 
went to workshop after workshop on how to teach 
well.  There are five of us in the department and we 
are in the top twenty-five per cent of instructor 
evaluations in the university.  One was voted by the 
students Professor of the Year, two of us won 
medallions from the University for excellence in 
instruction.  (The brass weighs about ten pounds, you 
drop it around your neck and you choke).  One other 
thing we decided we had to do, once we began getting 
known, was to tell our students that what you had 
learned from us is worthwhile, practical, and you 
won't starve to death if you study Anthropology.  The 
American Anthropological Association has been 
remiss compared to sociology in producing good 
propaganda, they have a web site, they have a book.  I 
took the AAA web site stuff, I edited it, gave them 
credit, I made up my own cover.   [At this point 
Richard holds up several brochures]  This is American 
Anthropological stuff, but it's not only better in the 
hand of prospective students, but to mommy and 
daddy who don't want their son or daughter starving 
to death after they graduate.  What the heck are 
you majoring in?  What do you do with it?  This 
answers it. This is another American Anthropological 
Association thing we turned into a brochure.  I have a 
few of these.   
   Now as far as the exotic goes it is hard to get away 
from it.  I was doing some work with a Kuna Village, 
the Indians asked us to help them with a project in 
cultural conservation.  They were being modernized 
and they said, “hey we're losing our culture, what can 
we do”?  Well, we can give some advice.  They invited 
us to a big ceremony of public intoxication, four liters 
of homemade beer on an empty stomach.  I had given 
my camera to my friend Steve Hale and he took 
pictures as I'm being helped out of the hut.  That 
picture shows up on the cover of the brochure.  
However, on the inside of the brochure we have some 
practical stuff like quotes from students.  Things like 
“When a student finishes the undergraduate program 
at Georgia Southern, he or she walks away with a lot 
more than book knowledge.”  And we have a section in 
our program brochure "Graduates in Ac tion," on 
working and making a living. I brought copies, if folks 
would like to have them.   
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The Four C’s: Asserting Anthropology in The Liberal 
Arts Curriculum  
Karen A. Porter, Puget Sound University, WA 
 
 “It is in this very anomalousness that I believe 
anthropology can make a unique contribution to a 
liberal education. As a part of liberal education, it is 
peculiarly fitted to fill a tremendous need.” – 
Margaret Mead 
 
   Anthropology has a vital role to play in the 
contemporary university context.  Asserting 
anthropology in the liberal arts, however, requires 
systematic and intentional effort. The crux of the 
matter is to draw upon and actively use the core 
concepts and methods of anthropology to analyze the 
university as an ethnographic site. Equipped with 
evolutionary, relativistic, holistic, and comparative 
perspectives and a well-stocked methodological 
toolkit, anthropologists – and their students – are 
uniquely positioned to develop appropriate, 
intentional, collaborative means of asserting the 
discipline within the university and serving the 
university and wider community. In short, 
anthropologists need to make “double use” of their 
conceptual and research skills not only by pursuing 
personal research goals but also by studying their 
own institutional “backyards.” Most scholars assert 
each of what I call “4 C’s;” anthropologists need only 
do so more strategically.  
The First “C”: Assert Context  
   Anthropologists far more than most academics 
advocate the conceptual and theoretical salience of 
context. Model anthropological engagement by taking 
time to learn the institution’s context and see it as a 
culture that has a complex organizational structure 
and multi-vocal meanings embodied in language and 
practice. A logical first step is to learn the history of 
the institution, its defining logos, concepts, images, 
rhetoric, and the like, by studying electronic and 
written materials produced by and, importantly, about 
the university. Augment this by studying the 
university’s formal organizational structure, usually 
available on a website. Organizational charts reveal 
the lateral and lineal structures of office in the 
university and lay bare the channels of power that 
differ in important ways from institution to 
institution. Knowing the structural context enables 



identification of locations of support and challenge 
and leads to better-informed, sho rt- and long-term, 
proactive and reactive strategic planning for 
asserting anthropology.  
   In addition to learning the bureaucratic structure 
and flows of power, do participant-observation. Learn 
the informal channels of communication and influence. 
Get to know and become known across ranks of staff 
as well as of other faculty and administrators. Build 
rapport and develop verstehen. In short, as much as 
possible, do anthropological research of the 
university to learn to think within its framework of 
history, identity, groups, and needs. Find ways to 
work connections across boundaries and categories 
and focus on making positive contributions. Knowing 
the context makes asserting anthropology in the 
liberal arts curriculum easier. 
The Second “C”: Assert Curriculum 
   Anthropology is unusual, if not unique, in being 
officially designated by the National Science 
Foundation as a science and by the National 
Endowment for the Humanities as a humanistic 
discipline. This dual status alone should reveal 
anthropology’s potential to contribute to the liberal 
arts curriculum. Anthropology courses can serve 
university “core” requirements in natural sciences, 
social sciences, and/or humanities. Anthropology 
courses can also serve interdisciplinary programs 
concerned with area studies such as Latin American 
Studies, African Studies, Asian Studies, and the like, 
or with topical concerns such as Environmental 
Studies, International Political Economy, Women’s 
Studies, and so forth. The connective quality of 
anthropology makes it especially valuable to a liberal 
arts university. This quality should be intentionally 
cultivated and communicated through program 
contributions as well as through team teaching and 
other appropriate methods. 
   In addition to teaching for the core and for 
interdisciplinary programs, make intentional 
connections to Biology and the Pre-Med track, to 
Health Professions, and to other areas that can 
benefit from the anthropological perspective. 
Develop new courses on a variety of popular topics 
that need critical examination and that students 
yearn to understand: war and violence, race and 
ethnicity, global politics, cultural factors in 
environmental studies, et cetera. Faculty should be 
encouraged to develop and teach at least once a year 
a course based on their own intellectual passion.  
Nothing attracts students like genuinely enthusiastic 

teachers. 
   Encourage students to pursue internships, 
independent research projects, study abroad, and 
other related activities to gain crucial experiential 
learning experiences that deepen and augment 
classroom instruction.  Anthropologists can be 
especially useful in helping students to prepare for 
cross-cultural study by teaching about first contact, 
ethnocentrism, culture shock, cultural relativism, and 
other matters that arise when living in an unfamiliar 
setting.  
   Another way to assert anthropology in the liberal 
arts curriculum is to teach application skills as well as 
content in every class. Require majors to learn both 
qualitative and quantitative research methods and 
complete projects that challenge them to develop 
sensitive research designs that employ methods 
appropriate for particular research problems. 
Directly challenge students to think contextually and 
theoretically and to apply that knowledge to the 
world.  
   Students can be encouraged to conduct small-scale 
research projects to provide data of relevance for 
the institution. A colleague of mine, for example, 
challenged students to think critically about 
consumer culture by having them research 
perceptions, attitudes, distribution structures, and 
decision-making regarding “consumer goods,” in 
particular, education itself as promoted through 
admissions marketing materials.1 The students 
generated three interesting and relevant findings: 
first awareness of the prospective institution came 
by word-of-mouth; students felt flooded by too much 
information from every institution to which they 
applied; and students were well-aware and somewhat 
cynical that their tuition dollars were on some level 
channeled back into marketing. Results such as these 
may have practical as well as educational benefits. 
Students learn to research and report their findings 
and gain hands-on experience with presenting ideas 
and fielding questions, and the institution learns 
crucial “emic” information on student decision-making 
processes regarding higher education. Use 
anthropology itself to show anthropology’s worth in 
the liberal arts.  
   Curricular concerns should be carefully considered 
in light of “written culture.” Every written 
communication – from departmental meeting minutes, 
to curriculum reviews, to course syllabi – should 
connect to the institutional orientation and use the 
language of the mission statement to identify and 



explain anthropology’s significance. Include such 
information on department or program web sites, in 
student media, and in alumni and public relations. Find 
ways to provide learning outcomes to illuminate the 
value of the anthropology curriculum. These efforts 
need to be proactive and sustained; as most 
anthropologists know from fieldwork experience, 
patience and persistence does pay off. 
The Third “C”: Assert Co-curricular Connection 
   Demonstrate the range of anthropology by using co-
curricular activities to assert anthropology in the 
liberal arts in at least four ways. First, engage with 
students in their co-curricular pursuits. Be a theme -
house advisor, the anthropology club mentor, 
environmental studies club co-leader, or the like. Help 
students to pursue their passions while connecting to 
anthropology in the process. Second, invite students 
to attend events of interest to anthropology that you 
enjoy - dinner at an ethnic restaurant, a trip to the 
museum to see the latest exhibit, etc. Break into a 
discussion group after seeing a film, for example, and 
ask students to analyze it anthropologically. Students 
can not only impress their peers by conducting an 
analysis of power and public spectacle after watching 
“Gladiator,” for example, but they can learn how 
anthropological concepts apply to, enrich, and help 
make sense of everyday life. Third, capitalize on the 
popularity of anthropology in the public imagination: 
invite guest speakers, organize lectures, 
presentations, a career day, and annual presentation 
of student research. Fourth, attend events in which 
your students participate: theatre, sports, music, et 
cetera. Being there matters. Your presence affirms 
your concern for them and their pursuits and once 
again, you can challenge them to critically examine 
everyday events using their anthropological skills. 
Students can be asked to analyze half-time shows in 
sports events as rituals, for example.  
   Be creative. Being interested and engaged with 
students naturally fosters growth so don’t 
underestimate the power of asserting anthropology 
by building up strong student-faculty relationships 
through co-curricular activities.  
The Fourth “C”: Assert Community 
   Anthropology applies to the world. Learn the 
community in which your liberal arts institution is 
based and the regional setting. Think strategically 
about which features offer rich opportunities for 
study – ethnic diversity, environmental features, 
population growth, job loss, identity formation for 
city promotional purposes, urban renewal, relations 

with tribal governments  – and develop connections 
with appropriate groups and representatives. Let 
these connections inform courses and local research 
agendas. Bring students into your local research when 
and where appropriate and help students to connect 
to the wider community for their own class projects 
or independent research. Student engagement 
through research benefits the students, the 
university, and the community when mutually 
beneficial ties are established and/or strengthened. 
   Another way anthropology can be asserted in the 
community context is by faculty and student 
presentation of research findings in a variety of 
venues such as open forums at branch libraries, 
museums, or community centers. Anthropologists can 
emphasize the importance of area and ethnographic 
studies and to capitalize on this classic focus of the 
anthropological enterprise. Building web sites about 
area studies and interests that are open to the public 
can extend communications. Presenting research to 
the wider public not only actively connects the 
university to the community and raises public 
awareness of the institution, it makes manifest the 
joy and productivity that comes from life-long 
engagement as learner and citizen. It may even 
inspire youth to pursue higher education.  
   Finally, stay in touch with alumni. Invite them back 
to share with current students the work they are 
doing now and how they are using their anthropology 
degree. Long-term relationships with students builds 
lore in a department and makes it a lively place within 
which to belong.  
Conclusion 
•Think creatively across the 4 “Cs” to assert 
anthropology in liberal arts!  
•Draw upon and actively use the core concepts and 
methods of the discipline to assert anthropology 
effectively in a liberal arts context.  
•See the institutional context as a culture that has a 
complex organizational structure and multivocal 
meanings embodied in language and practice.  
•Work connections across boundaries and categories.  
•Have proactive and reactive responses to university 
conditions.  
•Be positive and creative.  
•Connect to the mission statement.  
•Teach with excellence. 
•Provide learning outcomes to illuminate the value of 
the anthropology. 
•Be there. 
•Serve. 



 
1 Douglas J. Goodman, the University of Puget Sound, 
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                    DISCUSSANTS 
 
Douglas Raybeck , Hamilton College, NY 
 
   A couple of general overview comments and then 
maybe pushing it in some interesting directions, I 
hope. 
   I think virtually everything we've heard so far is a 
subtext that reads: Tough financial times. And that's 
what leads to this increasing concern.  From l965-
1972 Anthropology Departments exploded.  They 
doubled or more in size, as a result of a lot of money 
around and everyone thinking that anthropology was a 
nice idea. That's different from thinking 
anthropology is an important idea. And our job is to 
try to persuade them of the latter.   
   I've heard in a very balanced fashion two 
approaches.  One is reactive, the other is proactive, 
and in your case Karen that's the balance you have to 
chase.  What we are dealing with in education, 
because of the tight times, is an increasing drop in 
innovation in the system.  And this is what 
administrations do and they’re acting like 
bureaucracies,  right? If you take three of these or 
four of these courses, you will turn into an ethically 
productive citizen.  Not because of their work ethic, 
but if they can set it up that way they can measure a 
series of highly diverse departments against those 
uniform goals.  Asking 'How many of these are you 
offering' is not quite the same thing as asking how 
effective are they at achieving the ends.  And 
therein lies part of the operational problem, as 
virtually in any institution anthropology is going to be 
one of the smallest departments.  
   So the REACTIVE steps have been very good and 

absolutely right, dot the i's and cross the t's, but 
then you've got to go proactive.  And you do have to 
MOVE outside of the dotted lines - Peter in his 
department has done some of the same things that 
we have, which is what I have called the "TAO of 
helpfulness".  "Can we help you and can we continue to 
help you" ... to our own advantage?  We helped 
programs in our institution find useful scholars.  The 
Asian Studies Program was looking for someone who 
can study mainland Chinese and Chinese minorities. 
We helped them in that search regarding where to 
look, and how to describe that position.  We weren't 
on the committee, we didn't make the selection, they 
made the selection and, surprisingly, they chose an 
anthropologist.  Now people don't get tenured in 
programs, they get tenured in departments, so we 
were ‘forced’ to accept another FTE. We helped 
Speech and  Comparative Literature programs find 
themselves a good linguist.  One with a Ph.D. in 
linguistics, and in anthropology, from the University 
of Chicago—a really good person.  They hired this 
person but then they had to find a home for her. 
Once again, we were forced to accept another FTE.   
   We help our colleagues in a variety of fashions.  
Three weeks ago I had a sociologist write to me 
about observational methods.  He's got a senior who 
is doing this kind of research and they don't teach it. 
Could I be helpful?  I sent him back a boat-load of 
books and article abstracts.  His impression was - 
'well, perhaps he knows what he is talking about.'  He 
sent the student to me.  I helped the student, took 
time out of my busy day.  And now I'm due to guest in 
his class.  Again, that will take out of my busy day but 
will also persuade a whole series of junior and senior 
sociology majors that they might find anthropology a 
useful subject.  All of these are a day-by-day basis 
useful things to do.  
   The general thing, and I've heard said several 
times, is that whatever we're doing we've got to do it 
well.  Indeed, we need to do it better than average.  
The next trick is making others aware of that, and 
that's the hard part.  Most of us are pretty selective 
in hiring?you know what the market is like.  There's 
some very good people out there, AND we hire no one 
that we are not confident is a good bet for tenure, 
because the department and the person deserves 
this.  To put six years in only to take a hike is no help 
at all these days.  
   But, the more interesting approach that can yield 
benefits, is PR.  Years ago as a hobby (I don't want to 
sound too confessional), I did an article on personals 



advertisements.  I analyzed a series of personal ads 
that had run in our local newspaper for a year and a 
half.  But, I was doing this as a paper that I gave at a 
professional meeting.  In fact, I think it was the 
triple A.  And our Communications and Development 
representative–they're the ones who represent the 
college to the outside world–realized something I 
didn't have a clue about, that this was something 
other people would be interested in; I just was not on 
board.  And so she asked for a copy of it, she 
rewrote and asked me to edit her rewrite so she 
could send it out.  I gave it back to her, and she sent 
it to her contacts, and it ran in USA Today.  That got 
ballyhooed within the college, as did Anthropology 
and its relevance to contemporary American society, 
and we got good press on the outside.  I got radio 
interviews out of that and all sorts of nonsense with 
MSNBC and so forth.  I am now their fair-haired boy.  
I have published pieces on the difficulties of bringing 
democracy to the conflict in multi-ethnic Iraq.  If 
you have a PR group in your institution, work with 
them, they will like you, and one of the things they 
will do is to inform your colleagues of what you're 
doing.   Because they are PR and they're not saying, 
Hey this is anthropology, they are saying this is what 
Peter Peregrine did , and Oh yes, he's an 
anthropologist.  And pretty soon we become less 
esoteric, less mysterious and more relevant to the 
world at large.  This kind of thing helps.   
   The other important entity to educate is the 
American Anthropological Association.  I agree with 
both Peter and Richard.  They have not been very 
helpful and sometimes they have been mighty 
unhelpful.  We've had some knock down drag out 
political fights here that have made the newspapers 
and they are what educated lay people know of us and 
we look pretty silly.  (Like a bad family argument.)  It 
doesn't mean we shouldn't argue, it just means we 
ought to be a little more judicious in our venue and 
our means of expressing ourselves.  That' s it for my 
general thoughts. 
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Aaron Podolefsky, University of Northern Iowa 
 
   The devastating reduction of state appropriations 
to public higher education and the rapidly declining 

stock market’s impact on private higher education 
over the last several years have created an 
environment not witnessed in higher education since 
the end of WWII.  These financial conditions have 
resulted in the need to drastically reduce university 
expenditures.  On campuses across the nation, these 
conditions have raised questions about the place of 
Anthropology in the array of educational offerings, 
both programmatically and as a core part of a liberal 
education.  The implications of these conditions and 
what we can and should be doing about it are the 
central themes of this session. 
   I’d like to thank John Rhoades for conceptualizing 
and organizing this roundtable and the General 
Anthropology Division (GAD) and the Federation of 
Small Anthropology Programs (FOSAP) for their 
sponsorship.  The threat to anthropology is both 
perceived and real at all universities, but it is 
especially so among small programs.  In discussing 
these papers, I should make clear that I see these 
problems from a perspective somewhat different 
from that of the presenters.  I have served for six 
years as provost and vice president for academic 
affairs and have witnessed, on my campus, eight 
budget reductions in the last four years ranging from 
two to seven million dollars each.  While the topic for 
the session is how to assert (read protect and 
preserve) anthropology, the question for me has been 
how to reduce expenditures while maintaining quality 
academic programs across the university. 
   The five papers focus on strategies and tactics 
used on these colleagues’ campuses to “assert” 
anthropology in the liberal arts.  While the 
universities range from public comprehensive to 
private liberal arts, there is a sense of commonality 
in the identification of problem and strategy. 
   There is a pervasive sense, whether well founded or 
not, that anthropology is under appreciated in 
academe, possibly by administrators in particular, and 
that this has been the case for some time.  
Anthropology, it seems, has a love/hate relationship 
with our image as scholars who study the exotic and 
the eccentric.  While we shun the “Indiana Jones” 
image, we certainly relish telling tales of our 
fieldwork adventures (for me it was New Guinea) 
while at the same time demonstrating serious 
scholarship on important matters.  There is a sense 
that too many of our non-anthropologist colleagues’ 
understanding of anthropology is little better than 
that of the average layperson.  Several presenters 
also suggest that the public perception of post 



modernism has further damaged anthropology’s 
reputation. 
   In the new financial environment facing today’s 
universities, the presenters worry that our image 
does not position us well to compete with programs 
that are more career oriented and attract larger 
numbers of majors.  While I believe there is 
something to this, I do not think image should be of 
too much concern.  My sense is that anthropology is 
well regarded by both lay people and colleagues, even 
if they are not too sure what we do.  Anthropology is 
distinctive and it is intrinsically interesting to most 
people.  Sociology, on the other hand, is much more 
amorphous.  People really have no sense of what 
sociology is.  My greater concern is that as students 
“vote with their feet” by enrolling in certain majors, 
the university will loose track of the critical 
importance of fields that are the essence of a 
university – from philosophy to physics to 
anthropology.  
   The papers reflect the need to assert anthropology 
in two areas: the core liberal arts program (general 
education) and the need for the major in 
anthropology. 
   The presenters note over and over again that 
institutional goals, and the goals of our general 
education programs, inevitably include statements 
that fall directly to anthropology, even if the goals’ 
authors do not know it.  I know of no American 
university today, for example, that does not place an 
emphasis on their students’ understanding cultural 
diversity.  This is a critical component of every 
general education program. 
   A key strategy for asserting anthropology is what 
one was termed “being there.”  Anthropologists, 
whenever possible, should participate in drawing up 
goals for the educational core and serving on 
committees that make decisions about university wide 
core concepts.  They should participate in campus 
initiatives, and they should be at the table to assert 
that anthropological concepts are “practical tools” 
for examining and understanding culture.  Over and 
over again, presenters suggested that if we want to 
be in the game, we have to be at the table.  Not only 
should we be there on campus, the presenters 
suggest adding off campus opportunities 
to make presentations to the public, including public 
school and alumni events.  In other words, be a valued 
asset that would be missed by a wide campus and 
community constituency. 
   With conscientious effort, there should be little 

difficulty in anthropology’s retaining a strong 
presence in the general education program and 
playing an important role in the education of the 
university’s undergraduate students. 
   Our presenters also, however, expressed concerns 
about asserting anthropology as a major field of 
study.  This can be more challenging.  Both Debra and 
Richard described the unfortunate process of 
prioritizing a university’s academic programs by 
placing each in one of three or four hierarchical 
categories from “enhance” to “eliminate” (or some 
variation thereof).  This process stems from a 
strategic planning process that was popular (in some 
quarters) over a decade ago.  In my view this process 
usually causes turmoil and poor morale and little else 
in the larger scheme of things.  The long-term 
damage to the institution outweighs any strategic 
benefits. 
   In these difficult budgetary times, many 
administrators are looking to reduce expenditures in 
ways that have “little damaging impact.”  They may be 
looking for negatives and red flags.  A small 
enrollment program is such a red flag, especially if 
anthropology is a stand-alone department.  Besides 
countering with the “centrality” of anthropology, one 
should be able to argue that although the number of 
students majoring in anthropology is small, the course 
enrollments are strong.  Other than separate 
administrative costs, the major cost of a small 
enrollment program is that it may necessitate very 
low enrollment classes.  Departments can counter this 
by being judicious in the number of upper level 
courses offered during a given semester and by 
creating strategic partnerships with other programs 
that are able to draw on anthropology courses for 
their majors.  Our presenters noted that it might be 
particularly fruitful to partner with various 
interdisciplinary programs including area studies 
programs, women’s studies, or conflict resolution.  
Other popular programs, such as criminology, might 
be pleased to credit certain anthropology courses as 
electives. 
   Several of our presenters talked about how to 
assert anthropology without offending others.  And I 
agree that this is critically important -- more than 
many realize.  In his summary, Doug used the term 
“the Tao of Helpfulness.”  We have all seen colleagues 
make arguments that diminish others on campus, and 
while academe is more tolerant than most settings of 
these sorts of debates, such arguments eventually 
have a cost for both the program’s well being and the 



general health of the intuition. 
   This idea of a helpful approach in a crisis situation, 
it seems to me, brings us to a fitting conclusion.  
Anthropologists are masters of several things, one of 
which is seeing the world from the viewpoint of the 
other.  We must realize that these are difficult 
times for all programs and all members of the 
university community, from administrators to faculty 
to staff.  While the small program has one kind of 
difficulty, the large growing program has another. 
We must take care to make arguments in the short 
run that do not damage relations in the long run.  
Similarly, we must make decisions in the short run 
with an eye on where we want to be in the future.  It 
seems to me that many of the actions suggested by 
the presenters in this crisis are actions that are long 
overdue in academe.  If there is any silver lining to 
this dark cloud that has hovered menacingly over 
higher education for the past four years, it is that 
we are reaching out and taking creative steps that 
may position us well as financial stability and better 
times return to American higher education.  
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Fieldwork in Ninglang, Yunnan,  
Ann Maxwell Hill, Dickinson College 
 
   PRC Fieldwork in China remains a joint endeavor 
between the foreign anthropologist and colleagues 
from one of the country’s research institutes.  I have 
just completed my third stint of fieldwork there with 
my longtime collaborator, Zheng Chengjun.  We 
discussed our latest research project on Yi religion 
back in 2001 when he was a guest lecturer at 
Dickinson College where I teach anthropology.  Yi is 
the official designation for one of China’s ethnic 
minorities, about seven million people altogether.  We 
work with a sub-group of the Yi living in the 
northwestern part of China’s Yunnan Province  who 
call themselves “Nuosu.”  Zheng speaks Nuosu and 
Mandarin Chinese and is a native of the area where 
we work.  Between the two of us, we put together 
research plans for four months’ field research then 
jointly did the practical work of recording, video-
taping and observing in the field.  He had the lion’s 
share of the workload, however, since my ability in 

the Nuosu language is fairly limited.  
   Typically some of our work goes on in Nuosu rural 
villages, some in town where we transcribe recordings 
and view, over and over again, videotapes of rituals.  I 
have been the lucky beneficiary of Zheng’s 
friendships with nearly every Nuosu in Ninglang 
County, where the Nuosu make up more than half of 
the local population.  Whether we’re in town or in the 
countryside, evenings are spent talking and eating 
with Nuosu, many of whom have known Zheng since 
childhood.  We also hang out with the local director 
of Ninglang’s first ethnic culture research office who 
has organized a team of young researchers from 
among the county’s ethnic groups.  “Multicultural” 
hardly begins to describe the variety of languages, 
expertise and outlooks that characterize this 
ambitious group.         
   Our project on Nuosu religion was prompted by 
several issues.  First, how have religious practices 
changed since the liberalization begun in China in the 
early ‘80s allowed the resumption of rituals in this 
minority area?  As a preliminary answer to the 
question, we see Nuosu religion as a contemporary 
phenomenon rooted in new outlooks and affected by 
modernization, rather than merely a revival of 
“traditional” religion.  Second, we asked how 
different segments of the Nuosu population engaged 
with phenomena we identified as “religious,” in a 
deliberate move away from general statements such 
as “the Nuosu believe…” which has characterized 
much of the literature on Nuosu philosophy and 
religion to date.  We found significant variation 
depending on age cohort and income, among other 
differences.  For example, younger, college-educated 
Nuosu see traditional religion as incompatible with 
their understanding of modernity, complicating their 
relation to family rituals and use of ritual specialists.  
We also found that the Chinese term for 
superstition, mixin, has entered the Nuosu lexicon to 
stand for their religious practices and beliefs, in the 
absence of a term in their own language for religion. 
As you might guess, mixin in Chinese has a negative 
connotation because it has been embedded in the 
government education campaign against traditional 
popular religion. In the Nuosu language, however, it 
has become a rather functional, neutral term. 
   This brings me to our third issue, problems in 
cultural translation.  Both of us have been critical of 
how Nuosu religion has been represented in the 
Chinese ethnological tradition, where the staples of 
Chinese popular religion, gods, ghosts and ancestors, 



have infiltrated interpretations of Nuosu beliefs. The 
notion of “ancestor worship,” for example, is 
particularly problematic because Nuosu rituals 
centered on ancestors have little to do with ideas 
about filial piety or heaven and hell, not to mention 
“worship,” that typify Chinese mortuary rituals.  
Language use per se was particularly intriguing.  When 
bilingual people switched to Chinese in our interviews, 
we barely recognized the beliefs and practices 
described for us in the Nuosu language. 

   Our long-range plan is a co-authored book to 
address these issues, all of which resonate with 
interpretations of "religion" in other minority areas in 
China.  We are currently seeking grant support for 
this book project, in hopes we will not have to rely 
entirely on email attachments to facilitate our 
collaboration. 
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